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| What Is story?

Who am [?
Where do | come from?
Where am | going?
What are my responsibilities?



OThere I s a story | KN
OThrough my | anguage | unde
begi n spoken t o, | Om N O

words come from many tongues and mouths of

Okanagan people and the land around them. | am

a | I stener to the | anguagiess
words form | am merely retelling the same stories

N di fferent patter ns O

Ottmann, 2012



The storyteller: Voice and power

BN s chool s and ot her NS
[marginalised] students and their families are

expected to produce voice within a social process

I t h cl ear connect | 0N SN

S 0or y, cultur e, P OWE I O
symbolic repertoires are not only marginalised
and misunderstood, they armne

mi sunderstooddé (Bl ommaert,
defined by structures of inequality that

systematically declare that what is unfamiliar (to

dominant norms and expectations) is also

N er i or 0 (Enci so, 20 1N

Ottmann, 2012



|The storyteller: Voice and power

Negotiation is learned; how to
compromise, conform?

What are the st ol
Intentions?

How much time are we giving
story?

Are we learning to listen?

Ottmann, 2012
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oWhen a Native chi | d
IS not validated through educational
practices, the child may doubt his or

her ablility to perform in a school

setting, which may then put this child

at risk for difficulty in language and

It eracyo | ear ni NI
McCardle, & Leos, 2006)



Critical Literacy Scholars

oWho am | ?26

o ugh storytelling, oOWhen Yy
opportunity to explain and expand on the images,

emotions and meaning in their lives, they may be

recognised In new ways as people with complex social

hi stori es and i1 nsights about
purposes in storytelling align with the aims of critical

literacy: to name what matters to them, to speculate

about what is possible in their lives, to unravel

contradictions, to make sense of what is senseless, to

claim or gquestion a point of view, to wonder and to

a c t Bnciso, (2011, p. 21)

Ultimately, stories are liberating.

Ottmann, 2012



The Research

Storytelling curriculum (Cooper, Capo, Mathis, Gray, 2007)

Language, knowledge of the printed word development
Is scaffolded by storytelling.

Teacher is a scribe is an active participant, freely asking
guestions that hel p cl| ar i
part a dream or did the little boy wake up? Should | write
t hat 20). Someti mes, she off enrns
thi nki ng of the 4t h of J U
(0oL ook Wenore, like we talked about in the mini -

| esson todayd). Story content
exclusively determine by the child.



The Research

The second component is the dramatization of the story
by the author and his or her chosen classmates. In this
part, the teacher acts as director, while the remaining
children constitute the audience. Again, the teacher
reserves the right to interrupt, as she talks with the
author and actors about staging, improvising dialogue,
and so on. As a result, the ensuing drama resembles
rehearsal more than opening night.

There is:
Teacher reading
Editing
Revision
Choosing of cast



Significant gains in vocabulary and literacy development;
confidence, creativity and problem solving (higher order
thinking skills). Emphasize the importance of play and
brain development

McGrath Speaker, Taylor, Kaymen; 4 week storytelling

program showed gains in language development
(vocabulary, sentence structure, grammar, etc.)

Nelson, McClintock, Perez - Ferguson, Nash Shawver,
Thompson, 2008 (Youth Storytelling Program , group)
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Why Is Storytelling
Important?

nd what we are

Traditional oral narrative
Arecounted important events

Aposed problems and offered solutions
Aentertained




) stories
tures




S are also
f the way
aning

tell of important happenings
teach lessons
entertain




Why teach storytelling In
school?

ledge and beliefs

Link to literacy

+ Childrens oral storytelling is a precursor to
their story writing

. QOral stories are similar to written stories

story structure
characters
language




Link to Literacy

Childrenss early storytelling abllity is a major
predictor of literacy achievement later in the

school years

A Word knowledge
World knowledge
Comprehension
Story organization
Imagination

> > > >




How to Teach Storytelling

S

Social Context
. School
1 Family




Children become aware of their
representation of story organization

+ goal/problem--> attempt/idea--> resolution

Character® internal mental states drive action




Multiple Representations
Pictorial
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Scaffolding: Build conceptual
bridges to the more complex levels.

Once upon a time
there was a little girl
who lived on a farm
with a very good
horse. And she always
rode to the country on
the horse and they
always had a picnic
together.

Intentional Plot

Once upon a time there was a
horse that wanted to be wise. And
a little girl found him and she said,
Do you want to be wise&2nd

she teached him all the things that
little horses are supposed to know.
And so the little horse went to the
farm and the little girl trained the
little horse and the little horse had
a happy life.



What to Teach in
Storytelling

cture | Intentional

lot

Structure

Sequence of events and
states in physical world (|
do A,

t hen B

Physical events/states in
physical world related to
@ental states (I do A
because | think X)

Literary Models

1st order structure: Social
script

2nd order structure:
Simple plot of folktale

Desires and
Feelings

Single event related to
single feeling

One feeling transforms
into another via external
events




MEANS FOR THE 6 YEAR OLD NARRATIVE

INSTRUCTION

Pre-Instruction Post-Instruction

MEANS FOR THE 8 YEAR OLD NARRATIVE
INSTRUCTION
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Sp porti ng FI 1SS

Development, and Evidence




Purpose of the Instruction
Study

{, and evaluate a
and
contextually appropriate version of
the oral narrative program, Story

Crafting




Schools and Students
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Stoney Ecducation
Auvthority

Canadian Rockies Public Schools

618 - 7th Avenue, Canmore, AB, T1W 2H3
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Program Delivery

Absentee re - teaching

Program delivered by one
university researcher with
extensive teaching and special
education experience




